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psychologists for the beginnings they have made in the
"objective" study of the learning process, the transfer of
training, and the testing of intelligence. Though he will not be
too ready to base his procedure upon results that are con-
fessedly provisional, he will be on the watch for any light that
psychology can throw upon the problem of economical and
effective methods of learning and of teaching. But when the
psychologist ventures further afield, and proceeds to advise as
to the matter to be taught, or, in other words, to claim to
determine on psychological grounds the contents of the curri-
culum ; and, also, when he draws from his results conclusions
about the general worth-whileness of particular forms of
education—it is then that psychology begins to be a hindrance
rather than a help.
The "nothing-but" Some of the claims made by psychology
attitude in regard to education remind one of what
has aptly been called the "nothing-but9*
attitude of mind. "Because all forms of life reveal the working
of physico-chemical forces, life itself is regarded as nothing but
physico-chemical forces; because all operations of mind
involve, so far as we can see, the action of a nervous system
mind is nothing but the physiological process of nervous
action; because at all levels of human life we can trace the
forms of human instinct, personality is nothing but instinct;
because we can trace hi the subconscious, on which for the
psycho-analyst all mental life rests, the operation of obscure
complexes, the whole of the self is nothing but such complexes;
and because in all religion we can trace non-rational elements
religion is nothing but a conglomeration of the irrational.
Thus an abstraction which is true enough in its proper place
as a correlation of a limited set of facts in a limited aspect is
erected into a principle to 'explain' a world that lies beyond it
For the rash type of scientist who insists on seeing the whole
world in terms of his own science not only is there * nothing

